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1. In your 16-17 program review update, you reflected on your program’s contributions to 
the College’s overall goal of improving student success. You identified strategies and 
activities your program planned to engage in to address this goal. Please describe your 
program’s progress over the past academic year.  

* a. What is the status of the project/activities/program improvements?  

The College has set a 6-year goal of reaching a 74 percent course success rate (students 

passing with a grade of A, B, C, or P out of those enrolled at census) for the College as a 

whole.  In order to achieve this goal, we need to increase  the number of successful 
enrollments by 2 percent over the current annual success rate.  

Per the Mesa Collegewide Outcomes report, annual 2016/17 collegewide success rates were 
as follows: 

 In Person Classes: 74% 
 Online Classes: 66% 

Per the Mesa Real Estate Programs Report, annual 2016/17 Real Estate Program success 

rate were as follows: 

 In Person Classes: 70% 

 Online Classes: 60% 

Our program successfully met our goal of increasing our student success rate in our online 

real estate classes by 2 percent from 58 percent in 2015/16 to 60 percent in 2016/17. This 

is significant since our online real estate courses represent 87 percent of total courses 

offered per semester. However the 13 percent remainder of our real estate classes (in 

person) experienced a 9 percent decline in success rate from 79 percent in 2015/16 to 70 
percent in 2016/17. 

* b. What improvements (if any) do you notice in your success data?  

Two real estate courses, namely REAL 115 Finance and REAL 130 Real Property Management, 
achieved significant increases in student success rates year-over-year.  



The success rate for REAL 115 increased from 51 percent in 2015/16 to 90 percent in 2016/17, a 
significant gain of 37 percent. This increase in success rate was in large part due to a different instructor 
being assigned to this course.  

The success rate for REAL 130 increased from 79% in 2015/16 to 92 percent in 2016/17, a significant 
gain of 13 percent after adjusting for the 10 percent variance in real estate program success rates 
between in person real estate class status (70 percent) and online real estate class status (60 percent.) 
This increase in student success was in large part due to a different instructor being assigned to this 
course. 

While these outcomes and others will be presented at an upcoming COA meeting in Spring 2018, it might 
be informative for adjuncts Deborah Huffman and Lee Steidel to present their best practices and 
techniques for enhancing student success rates in their respective courses with the other real estate 
adjuncts at a future department meeting. 

* c. What barriers or obstacles have you encountered?  

A barrier that is a continuing challenge is the low student success rate of our REAL 105 Legal Aspects 
course. Although the 2016/17 success rate for this course increased by 1 percent to 44 percent versus 
the 2015/16 level of 43 percent, this is still unacceptable in light of our 6-year collegewide goal of 
reaching a 74 percent course success rate. 

Another obstacle has been the recent mandates by the Bureau of Real Estate Appraisers (BREA) that 
proctored final exams be given in online appraisal classes and furthermore that appraisal students must 
pass the final exam in order to pass the class. Starting in Spring of 2017, REAL 110 
Appraisal  transitioned from a required on-campus final exam to an online proctored final exam utilizing 
TechSmith Relay technology. BREA has always upheld more rigorous standards for appraisal courses 
than the Department of Real Estate (formerly CalBRE) has for all the remaining salesperson and broker 
education courses. Non-appraisal students taking an appraisal course often find themselves intimated by 
the higher BREA standards and, in particular, the mandated proctored exam requirement which includes 
passing the final in order to pass the class. The fairly recent requirement for proctored exams in our 
appraisal courses at Mesa has resulted in a five percent drop in student success from 71 percent to 66 
percent due to a higher withdrawal rate that is likely the result of a “fear factor” reaction from students 
when they realize that they must pass a proctored final in order to pass an appraisal course. 
Notwithstanding the foregoing, success rates in our appraisal courses still exceed our current overall real 
estate program success rate of 63 percent. The success rate is more impressive considering that REAL 
110 is the most challenging course of all seven real estate courses offered by our program due to being 
math-centric. Currently The Appraisal Foundation, which sets nationwide standards for appraisal 
education, is proposing new regulation drafts which will reduce the experience hour requirements for 
appraisers from 2,000 to 1,000 hours and will eliminate the requirement for a bachelor’s degree to enter 
the appraisal profession. Hopefully future appraisal regulatory changes will relax the requirements for 
appraisal course exam proctoring. 

  

Looking Forward  

* 2. Identify one major area of focus for your program (e.g. integrating adjunct faculty, 
enhancing cultural competency, collaborating with high schools, etc.)  

One major area of focus for our real estate program is encouraging real estate program faculty to stay 
abreast of the latest advances in educational research and pedagogical practices by providing quality, 
evidence-based ideas with high impact. While our all adjunct program faculty bring a wealth of subject 



matter expertise to our students, adjuncts could greatly benefit from participating in professional 
development workshops such as the annual Online Teaching Conference (OTC), @ONE training, the 
Summer Part-Time Faculty Leadership Institute sponsored by the Academic Senate for California 
Community Colleges as well as Mesa College’s own Onlineology workshops developed by Instructional 
Design Coordinator Katie Palacios. 

* 3. In what ways does this focus contribute to the College’s goals of improving student 
success and what shifts have you seen (or do you hope to see) in your program data that 
you would attribute to this focus?  

Ideally, student success data is learner-centered rather than teacher-centered.  

In employing learning-centered teaching, instructors guide students to important critical thinking concepts, 
evaluating evidence, and analyzing arguments. Learner-centered educators encourage students to reflect 
on what they are learning and how the principles learned apply personally to the real world and to their 
own career goals. The ultimate objective is to make students aware of themselves as learners and to 
make learning skills something students “want” to develop. Learning-centered teaching gives students 
some choice about components of assignments they complete to find that which is most personally 
appealing. And learner-centered pedagogy encourages collaboration and allows students to learn from 
and with each other. After all, learning both individually and collectively is one of the most important goals 
of the educational experience.  

Looking at our program data it is clear that a significant student success increase in REAL 130 Property 
Management course can be attributed to a learner-centered focus honed through professional 
development workshops. From providing students with a choice of selecting a residential, retail office or 
industrial sector for research of a capstone Regional Commercial Market Research Presentation all the 
way to the final discussion, the course is predominantly learner-based. The final course discussion 
encourages students to reflect on their own most important course takeaways toward their desired career 
path together with formulating their one-year and five-year Personal Action Plan after obtaining their real 
estate license. Students in this online course freely collaborate with one another to provide 
valuable feedback to their fellow students To make the final discussion more actively learner-based, 
students are given the option of presenting their discussion by creating and uploading either a YouTube 
video or an animated cartoon-type video using free PowToon software.  

Students need to be actively engaged in their learning to create new neurological pathways and better 
retain course material to achieve optimal student success. Such techniques for student success are 
abundantly available in professional development workshops such as the Online Teaching Conference.  

* 4. In what ways does this focus contribute to the College’s goals of reducing equity 
gaps and what shifts have you seen (or do you hope to see) in your equity data that you 
would attribute to this focus?  

The largest equity-gap our real estate program currently faces is the disparity of success and retention 

rates in 2016/17 data between African Americans and White students.  

Success Rate: 

 African American: 41% 

 White: 67% 

Retention Rate: 



 African American: 78% 

 White: 85% 

A focus on professional development contributes to a reduction in such equity gaps by viewing 
teaching through a diversity lens. Earlier this year I attended a two-day workshop on Diversity and 
Motivation providing training in culturally responsive college teaching. Much of the training centered on 
effective techniques within a multicultural classroom. Demonstrations were provided on how to encourage 
students in both on campus and online courses to share notes using Google Docs including the names 
and email address of each student contributor for further collaboration and to promote the active 
formation of study groups. As a result of utilizing this practice, I have personally received many thank you 
notes from students who might have otherwise struggled taking quality notes about more difficult course 
concepts. In this way students are better able to actively learn from one another adding another 
dimension to their overall learning experience. Another example concerns how instructors of in person 
classes can easily discourage students from blurting out responses and intimidating less confident 
students from taking communication risks. 

* 5. What other trends or patterns do you notice in the data that warrant further 
exploration?  

Another pattern noted in the 2016/17 real estate program data was the equity gap between females and 
males by ethnicity. Although the ratio of males to females in our program is typically proportional, once 
the data ethnicity data is disaggregated by gender further equity gaps become evident.  

Investigation of 2016/17 success rates by gender revealed the following trends: 

African American Success Rates: 

 Females: 44% 

 Males: 37% 

Asian/Pacific Islander: 

 Females: 73% 

 Males: 63% 

Filipino: 

 Females: 71% 

 Males: 60% 

Latinex: 

 Females: 59% 

 Males 64% 

Whites: 

 Females: 65% 

 Males: 68% 

These data sets warrant further exploration. 


